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WG-01: MaBnHaTKES TPAKTIKEC Kol StdaokaAla

ElonyntpLeg:
MdAAn AyyeAikn, University of Goningen
MetpomoUAou Mewpyia, Ap otn Adaktiki Twv Mabnuatikwy

Nepypadn: H Opada Ba acyoAnBel pe Tov KaBoOPLOPO TOU TL OMOTEAEL HOONUATIKNA
TIPAKTLKA KOL TTWG QUTH Uopet va aglomotnBel otn ditdaokaiia Twv padbnuatikwy. Oa
aflomownBei oxetikn BLBALOypadia e EMIKEVIPWON OE CUYKEKPLUEVEG LOONUOTIKEG
TIPAKTIKEG OTIWG N Xpnon mapadelypdtwy, n dnuovpyla ewkaowwy, n amodelén, n
OTITLKOTIOLNON KOl OTOV ETOOXNUOTIOUO TOUG 0 SLOAKTLKA Ttpagn.

210 mpwto Slwpo Ba oulntnbel mwe n epeuvvntikn PBAloypadia OXETIKA PE TIG
HOONUOTIKEG TPOKTIKEC pmopel va aflomownBel otnv availuon kol €punveia
S18aKTIKWV emeloodiwv Kat n Opada Oa acyoAnBel pe éva cUYKEKPLUEVO TTOPASELYHA
OO TIPAYHLOTLKA EpELVNTIKA Sedopéval.

Y10 Sevtepo Siwpo Ba oulntnBel To INTNUA TOU AV OL LAONUOTIKEG TIPOKTIKEG £ival
KATAAANAOL OTOXOL yLal TLG TAEELC TWV HABNUATIKWY WOTE oL Habntég va avamntuéouv
vONUO YL T LOONUOTLKA.

Evéewtikn BLBAloypadia:

e Lynch, A. & Lockwood, E. (2019). A comparison between mathematicians’ and
students’ use of examples for conjecturing and proving. Journal of
Mathematical Behavior, 53, 323—-338.

e Stylianou, D. A. (2002). On the interaction of visualization and analysis: the
negotiation of a visual representation in expert problem solving, 21, 303-317.

e \Weber, K., Dawkins, P., & Mejia-Ramos, J. P. (2020). ZDM — Mathematics
Education, 52, 1063-1074.



WG-02: 20yxpoveg ASOKTIKEC MPOooEYYIOELS TNC 2TATLOTIKAC LECA Ao TO GaAKO
TOU VEOU AVaAUTIKOU Mpoypaupatoc 2moudwy

Elonyntéc:

MeAetiou MaupoBépn Mapia, Kabnyntplta Mabnuatikng Nawdeiag, Evpwmnaiko
MNaveniotuio Kumpou

Mrmakoytavvn Aovuoia, Ekmaideutikog MEO3- ElSkd Aldaktikd Npoowriko
Kaokavtaung MixdAng, Maotep otn Adaktikr Twv Mabnuatikwv- Madnuatikog
Zavvelo MNpotumno MNupvaocto Nelpald

Nepypadn: H clyxpovn avaykalotnta avantuéng TG OTOTLOTIKAG CUANOYLOTLKAG,
€KOLVE TN OTATLOTIKA VO EXEL KUPLOPXO pOAO OTA VEQ AVOAUTIKA TIPOYPA LT
omoudwv. MNwg To VEO MEPLEXOUEVO TNE ZTATLOTIKAG Ba emnpedlel tn SLEAKTIKN
T(POCEYYLON TOU HABNUATOC KAl TTWG N LOVTEAOTIOLNGON KAl N TIPOCOUOLWON LECW TNG
XPNOoNG AOYLOULIKWVY SUVOLLKAG OTATLOTIKNG LWITOPOUV VA UTIOOTNPLEOUV Ta VEQ
HoONoLoKA ETUSLWKOEVA TTIOU BETEL TO AVaAUTLKO Ttpoypappa; Méoa amnod tnv
opada epyacioag Oa mpoomabriCoUE VO KATAVONOOULE TLG TITUXEC TNG OTATIOTLKAG
OUAAOYLOTLKAG KOIL VOL TIELPAUATIOTOULE JLE TIG CUYXPOVEC SLOAKTLKEG TIPOCEYYLOELG
KalL TN oUVOEDN TNG OTATLOTIKAG KE TIG TiBavoTnTteG oTo TAaiolo StdaokaAiog Twv
OTOXOLOTLKWVY HOONUATIKWVY.

Mot TNV CURPETOXA TWV LETATITUXLAKWY GOLTNTWVY 0TNV OpAda TPOTELVETAL N
akoAouBn BiBAoypadia. Eniong eivat onpavtikd ot poltntég mou Ba CUUPETEXOUV
va €XouV GPOVTIoEL va €XOUV TPOGPRACH OTO AOYLOKLKO SUVAULKNG OTATLOTIKNG
TinkerPlots2® (TinkerPlots: Home).

Evéewktikn BBAoypadia:
e Franklin, C., & Bargagliotti, A. (2020). Introducing GAISE II: A guideline for
precollege statistics and data science education.

(https://www.amstat.org/asa/files/pdfs/GAISE/GAISEIIPreK-12 Full.pdf)

e Wild, C. J, & Pfannkuch, M. (1999). Statistical thinking in empirical
enquiry. International statistical review, 67(3), 223-248.


http://www.tinkerplots.com/
https://www.amstat.org/asa/files/pdfs/GAISE/GAISEIIPreK-12_Full.pdf

WG-03: 'vwaoloAoyka Bepata otn Oulocodia Twy pobnuatikwy

Elwonyntpla:
XplotomoUAou Anuntpa, Av. KaBnyntpla, Tunuoa Mabnuatikwy EKMA

Nepwypadn: H yvwotikn mpocBaon ota Labnpatikd avilkeipeva anoteAel eva Bépa
nipog Siepevvnon oto medio tng Ohocodiag twv Mabnuatikwv dedopévou oOtTL 0
adpnpNUEVOC XAPOKTAPAC TWV LABNUATIKWY AVIIKELLEVWY TTPoadidel oTn pabnuatikn
yvwololoyia 1Slaitepa  XAPOKTNPLOTIKA KOl OVONMTUOOEL TIPOPRANUATIKEC. [
napadelypa, n Stopdyn HETAEY TWV UTIOOTNPLKTWY TOU a priori Kot Tou a posteriori
elvat Staxpovikn. EmumAéov, oL paBnuatikeég memolBnoelg Slakpivovtal o Katnyopleg
ue Stadopetikd status SikaloAoynong. Ol MTPWTOPXIKEC UABNUATIKEG TIEMOLONOELG
yivovtal amodektég AOyw NG «EYYEVOUG TIELOTLKOTNTAG» TOUG KAl oxXnUATi{ouv TN
Baon vy TNV TOpaywyrn OUVOETWV HABNUATIKWY TIPOTACEWV HE TAOUOLO
MANpodoplakd TEeplexOUevo. [Mepaltépw, n mapaywylk omodeln elval To
ouvnBéotepo €idog petaBaong amo TIC MPWTAPXLKEG HABNUATIKEG TETOLONOELS
(a€lwpata) ota Bswpnpota. M AUTo Kot T HABNUATIKA AmoTEAOUV IPOTUTIO YLO TV
Bepellokpatikn mpoogyywon. H pabnuatiki mapaywyn (deduction) amotelel B€ua
dlaitepou ploocodikol evdladepovtoc. H mpoogyyion mou anodidetal e To dvoua
“if thenism” ene€nyel Tn padnuatikn dpaoctnplotnta pe Baon amAwg tnv dtadikacia
napaywyng. Eva dAAo B€épa mou eumintel otnv yvwoloAoyila ivat OTL N YWWOTIKNA
npoofaocn otnv aAnBela tTwv padBnuatikwy Tpotdcewv Tpolnobétel eva €ibog
SlooUvdeong HeETAEU TOU YVWOTLKOU UTIOKELMEVOU KOl TwV ouvOnkwv aAnBeiag Twv
TIPOTACEWV AUTWV. AUTOU ToU TUToU N Stacuvdeon yivetal To emikevipo Stadopwv
YVWOLOAOYLIKWV EPWTNHATWY KoL TIPOTACEWV Slaxeiplong tou Bépatog, Sedopgvou OTL
armokAglovtal otV TMEPUMTWON TWV HABNUATIKWY Ol QLTIAKEC OYEOELG TIOU
ouvavtwvtal o AGA\e¢ Betikég emiotipes. Malwota, €idog twv eénynoswv
(explanations) mou mpoowdldlovv ota HABNUATIKA KOAOUVTIOAL «HUN  OULTLOKEG
e€nynoeig». Eva dAAo yvwoloAoyilkd mpoBAnua eival n yVwoloAoyLkr EUTAOKN Twv
HOBNUATIKWY O MOONUATIKEG ELKOOLEG OL OTIOLEC OVAUEVOUV €V XPOVW va AdBouv
OUYKEKPLUEVEC QIMAVTAOELG KABWE KO pia eLOLIKN Katnyoplo LaBnUATIKWY POTACEWY
TIOU A£YOVTOL &N ammoKplolpeg». Mepaltépw, n yvwolooyia AapBavel umoyn tig emi
HEpouc SLadopomoLoelg Twv pabnuatikwy medlwv Kal Bewplwv pe Ta Wlaitepa
XOPOKTNPLOTLKA TOUG KL EEELOLKEVEL TN YVWGOLOAOYLKH TIPOBANUATIKY 0VA LaOnuotiki
TLEPLOXN), UTIO TNV OMTIKI S1adopeTIKWV PINOCOPLKWY PEUPATWY KL CUCTNUATWY TNG
ouyxpovng doocodiag Twv padnuatikwy. Mia MAOUPAALOTIKY OTTIKY SEXETAL TNV
ouvumapén  Sladopetikwy  GLAOCODLKWY  CUCTNUATWY KAl  EPUNVELWV  TNG
HaBnuaTIKAG SpactnpLoTNTAC.

OL OUMUETEXOVTEC OTO €V AOYW group Ba €xouv TNV eukalpia vo EUTAOKOUV OE KATIOLEG
anmd TIG YVWOLOAOYIKEG TPOPANUATIKEG ToOU avadépBnkav, cUpPwva HE TIG
npoodepOueVEC elonynoelg amo EAANVeG kat EEvoug GLA00ODOUC TWV UABNUATIKWV.

Mpoteivetal va dtapdocouv ta keipeva g evoelktikig BLBALoypadiag



Evéewtikn BLBAloypadia:

To tpito kepalato (Formalism and deductivism) armo to BuBAlo tou @. Linnebo
Philosophy of Mathematics, Princeton University Press, 2017

To tpito kedbdhowo (Foudationalism) amd to BWBAlo tou N. Lemos, An
introduction to Theory of knowledge, Cambridge University Press, 2007

To apBpo tou W. Spohn, «A priori reasons», otov oUAOYLKO TOUO Ttwv N.
Kompa, C. Nimtz, C. Suhm ywa to A priori, mentis, 2009



http://users.uoa.gr/%7Enchilak/Summer%20School%202022/WG3/Linnebo%20_%20Formalism%20and%20Deductivism,%20%cf%84%cf%81%ce%af%cf%84%ce%bf%20%ce%ba%ce%b5%cf%86.%202017.pdf
http://users.uoa.gr/%7Enchilak/Summer%20School%202022/WG3/Linnebo%20_%20Formalism%20and%20Deductivism,%20%cf%84%cf%81%ce%af%cf%84%ce%bf%20%ce%ba%ce%b5%cf%86.%202017.pdf
http://users.uoa.gr/%7Enchilak/Summer%20School%202022/WG3/Lemos%20_%20Foundationalism%203%ce%bf%20%ce%ba%ce%b5%cf%86.%20Cambridge%202007.pdf
http://users.uoa.gr/%7Enchilak/Summer%20School%202022/WG3/Lemos%20_%20Foundationalism%203%ce%bf%20%ce%ba%ce%b5%cf%86.%20Cambridge%202007.pdf
http://users.uoa.gr/%7Enchilak/Summer%20School%202022/WG3/Wolfgang%20Spohn%20The%20a%20priori.pdf
http://users.uoa.gr/%7Enchilak/Summer%20School%202022/WG3/Wolfgang%20Spohn%20The%20a%20priori.pdf

WG-04: Adaktikr) alomoinon tn¢ lotopiacg twv Mabnuatikwy: Baolkeg apxEc,
TAOELC KO EPOPLLOYEG

Ewonyntng:
Ouwuaidng Mavvng, Ap. Mabnuatikwy — T. ZXOAWKOG ZUUBOUAOG

Nepypadn: 1o epyaoctriplo Ba mapouclacTolV Kal Ba oXoALoTOUV apXIKA OL BE0ELG
OPLOUEVWV KOPUDALWVY ETOTNHOVWY Kal Habnuoatikwy tou 19°Y kat 20°Y alwva, ot
ormolol eLofiyayav Toug 0poug «BLOYEVETLKOG VOLLOGY KOL «LOTOPLKOG TIAPAAANALOUOGY
ota {ntApata dStdaokaliag kat pabnong OL0pot autol amoTeAoUV WG TIG LEPEG LG TN
Baon twv oculntnoswv Kol epeuvwy yla tn Stdaktikn aglomoinon tng lotoplag Twv
MaBnuaTikwy. Oa eEETACTOUV OTN CUVEXELA N €EEALEN, N KPLTLIKA Kal N avapopdwaon
QUTWV TwV B€0ewV 0TO MAALCLO OPLOPEVWY VEWTEPWV avTIAAPewV yia T Stdaokalia
Kal padnon twv Mabnuatikwy, onwg €ivat n «apxn tTNG €K VEOU emvonong» otn
«PeaAlotikp MabBnuatiky Eknaibevon» tou Hans Freudenthal kot n «umépBoaon
ETUOTNUOAOYIKWV eumodiwv» otn «BOewpia Adaktikwv Kataotdoswv» tou Guy
Brousseau. Autég oL e§elifelg €depav 0TO TMPOOKAVLO VEEG OYEL; TWV OXECEWV
AdakTiknG Kot lotoplag Twv Mabnuatikwy, Omwe T.X. N HEAETN TWV MPWTOTUNIWV
LOTOPLKWV KELUEVWV.

H napouciaon diavBiletal pe mapadeiypota Kot epappoyEG ano 0Ao 1o pacua Twv
OXOALKWV MaBnuatikwy, XpNoLLOoToLel TTOAAEG EpWTHOELS TTOU TIPOwBOUV TNV EVEPYO
OUMUETOXN TOU aKkpoatnpiou Kot cuvoSeUEeTAL Ao €va TEUXOG EKTTALSEUTLKOU UALKOU
40 oeAibwv.

Evéewktikn BLBAloypadia:
e Awbaktkn aflortoinon tnc lotopioc twv Mabnuotikwy (Qwuoidnc)



http://users.uoa.gr/%7Enchilak/Summer%20School%202022/WG4/

WG-05: H epunveia twv mapaddéwv tou Zrvwvog

Elwonyntng:
Neypenoving 2téAlog, Ou. Kabnyntnc, Tunpua Madnpuatikwv EKMA

Nepypadn: Ta napadoa tou Zrvwvog tou EAedtn £xouv StatunwBei mepi to 475 miX,
€KTOTE £X0UV yonteloel Kol okavdaAiosl pildcodoug, pabnuatikols, AOYOTEXVEG,
duoLkoUg, Kot oxedov KABe pia Kal éva Tou KATwG aloxoAnOnke poall Touc.

O oMoypadog Tipwv (tpitog atwvag nX) mepléypade Tov Znvwva we «apdotepo-
YAWOOO» KAl PE « LEyo 0O£VOG OUK aAamadvovy, KATL TTou Seixvel OTL N yonTela LE TOV
ZAvwva gixe apxloetl amo tnv apyxaldotnta.

Ol epunveiec mou £€xouv 600el elval mapmoAAes. Meplypadovtal pe akpipela os dvo
apBpa otnv Stanford Encyclopedia of Philosophy:

1. Huggett, Nick, Zeno’s Paradoxes, The Stanford Encyclopedia of
Philosophy (Winter 2019 Edition), Edward N. Zalta (ed.).

2. Palmer, John, Zeno of Elea, The Stanford Encyclopedia of Philosophy (Summer
2021 Edition), Edward N. Zalta (ed.).

210 OepLvo IxoAeio Ba oklaypadrow TNV epunveia, n onoia Bewpw OTL elval n opoN.
Mpokelpuévou va KAataAngel KATIOOG oTNV opBr €punveia TIPEMEL va €XEL TIPWTA
UOPECEL va egppnvevoel 0pBA toug Suo BepeAwdelg MAatwvikoug StaAdyoug
Mapueviéng kal 2o@Lotng, Kal va €xeL TNV opOn avtiAnyn tou evreAgyeia ancipov e
10 omnoio o AploTotéAng ota Quotkd ooKel KpLTikn otov MAATwva Kot oto mapddofo
Awotouiag tou Znvwvog.

OL uéxpL onuepa epunveieg 6ev  LKOWOTOLOUV KAMUULA Qo TI§ TapaAnAvw
npoUmoBEoeLg.

210 apOpo pou Znvwv AvBu@alpeTikog, To omolo meplexetal otnv €kdoon tou BLBAlou
A. AvamoAttavog, A§iwuarta, Mapadoéa, Yro9éoeig kat Eitkaoisg, NedpéAn 2020, o).
35-112, umtapyxeL pLa ToAU KaAn TTPOCEYYLON, TNV OTOL0 OPWG €XW EKTOTE BEATIWOEL,
Olwg kata tnv OSldpkelwa Tou podAuatoc Martwv & Madnuatikda, sdEtod.
Amnodekvuetal otL ta Napadofa tou Zrvwvoc, adevoc eival ta pthocodikd avaioya
¢ meplodikng avBudaipeong, pe tnv omoia ot MuBayopelol emEtuyav TNV
HEYOAUTEPN lowG avakaAuyn otnv Lotopia Twv Mabnuatikwy, apeTEPOU EMNPEATAV
Ta péylota tnv plocodia tou NAdTwvoC.


https://plato.stanford.edu/archives/win2019/entries/paradox-zeno/
https://plato.stanford.edu/archives/win2019/entries/paradox-zeno/
https://plato.stanford.edu/archives/sum2021/entries/zeno-elea/
https://plato.stanford.edu/archives/sum2021/entries/zeno-elea/

WG-06: Communities of Teachers in professional development with
researchers: Their practices and theories in designing merlo items

EwonyntpLa:
Robutti Ornella, Department of Mathematics, University of Turin, Italy

Nepwypadn: This workshop has a dual aim: research (analysis in a theoretical
framework) and educational (impact on teacher professional development and school
activity).

Mathematics teachers working with researchers in institutional programs of
professional development are engaged in solving, designing, and discussing MERLO
(Meaning Equivalence Reusable Learning Objects) items. Meta-didactical praxeologies
are observed, with the aim of studying their evolution with the theoretical framework
of the meta-didactical transposition [1]. This framework gives tools to analyse the
praxeologies of teachers working together at the design [5] (the macro level), and to
trace different agents (the micro level) [2] that influence these praxeologies. As an
educational goal, this analysis gives the final praxeologies for designing MERLO items,
which may be finally used in future professional development, and applied in the
schools.

Researchers and teachers when working on MERLO items in interaction may be
observed under the lens of boundary crossing [3] at different levels: for example,
initial static MERLO items may be transformed in dynamic items, thanks to dynamic
geometry software that supported a modification in the design [4]. The boundary
crossing is observed as a process of transformation that can influence a modification
in teachers’ and researchers’ practices. As an educational goal, this analysis gives the
final praxeologies for introducing dynamic MERLO items, which may be finally used in
future professional development, and applied in the schools.

ApaoTnPLOTNTEG:

The participants will be involved in three group works:
e Designing MERLO items

e Analyzing data of teachers designing MERLO items

e Analyzing data of teachers working on MERLO items and interacting with
researchers

Evéewktikn BBAoypadia:

1. Arzarello, F., Cusi, A., Garuti, R., Malara, N., Martignone, F., Robutti, O., & Sabena,
C. (2014). Meta-Didactical Transposition: A theoretical model for teacher
education programmes. In A. Clark-Wilson, O. Robutti, & N. Sinclair (Eds.), The
Mathematics Teacher in the Digital Era: An International Perspective on
Technology Focused Professional Development (pp. 347-372). Springer.



Prodromou, T., Robutti, O., & Panero, M. (2018). Making sense out of the emerging
complexity inherent in professional development. Mathematics Education
Research Journal, 30(4), 445-473.

Robutti, O., Aldon, G., Cusi, A., Olsher, S., Panero, M., Cooper, J., ... & Prodromou,
T. (2019). Boundary objects in mathematics education and their role across
communities of teachers and researchers in interaction. In International handbook
of mathematics teacher education: Volume 3 (pp. 211-240). Brill Sense.

Robutti, O., Prodromou, T., & Aldon, G. (2021). Teachers’ Involvement in Designing
MERLO Items: Boundary Crossing. Digital Experiences in Mathematics
Education, 7(2), 276-300.

Robutti, O., Aldon, G. & Prodromou, T. (submitted). Design of MERLO items by
communities of teachers in professional development programmes.



WG-07: Mootk Avahuon Aebopévwy

Elonyntig:

Ytoupaitng Kwotag, ZupBoulog AIEM

Nepypadn: Xto mAaiowo tou working group 6a oculntnBouv epesuvntikd AapBpa
OXETIKA HE TI( TIOLOTIKEG MeEBOSoug avdaluon 6&edopévwyv. H oulitnon Oa
oupumeplAafel TG peBOdoug thematic analysis, content analysis, grounded theory,
narrative analysis, discourse analysis. @a 600¢l éva pikpo cwpa dedopévwy kal Ba
{NtnOel n avaAuor tou pe dladopeTikeég ueBodoug.

Evéewktikn BipAloypadia:

Black, L., & Williams, J. (2013). Contradiction and conflict between ‘leading
identities’: Becoming an engineer versus becoming a ‘good Muslim’ woman.
Educational Studies in Mathematics, 84(1), 1-14.

Braun, V., & Clarke, V. (2006) Using thematic analysis in psychology, Qualitative
Research in Psychology, 3(2), 77-101

Charmaz, K. (2006). Constructing grounded theory: A practical guide through
gualitative analysis. London: Sage publications.

Fauskanger, J. (2015). Challenges in measuring teachers’ knowledge.
Educational Studies in Mathematics, 90(1), 57-73.

Gee, J. P. (2014). An introduction to discourse analysis: Theory and method.
Routledge.

Hsieh, H.-F., & Shannon, S. E. (2005). Three approaches to qualitative content
analysis. Qualitative Health Research, 15(9), 1277-1288.

Roos, H. (2019). Inclusion in mathematics education: an ideology, a way of
teaching, or both?. Educational Studies in Mathematics, 100(1), 25-41.

10



WG-08: Critical math in practice: theoretical lessons, and possibilities and
challenges

Ewonyntig:

Gutstein Eric, University of lllinois

Nepypadn: In this session, students will have the opportunity to explore issues in
teaching critical mathematics. The seminar will focus on both developing curriculum
(based on Paulo Freire’s concept of generative themes, which are centered in
students’ understanding of their own reality) and the practice of actually teaching the
materials.

We will briefly study some of Freire’s principles in practice, examine a video recording
of a critical mathematics classroom, and discuss possibilities and challenges in bringing
critical mathematics into reality.

11



WG-09: Atapopdpwtikn AELoAdynon ota Mabnuatikad

Ewonyntig:
Kuplakidng Aewvidag, Kabnyntig, TuAua Emotnuwv tng Aywyng, Mavemotuio
Kompou

Nepwypadn: Ito epyootiplo autd Ba aoxoAnbolpe pe TNV €peuva yla TN
Stapopdwtiky afloddynon ota Mabnuatikd Ttovilovtog Tn onuoocia tng otnv
mpowONoN TwV HABNCLAKWY ATOTEAECUATWV.

OL ouppeTéXovTeg Ba €xouv TNV eukatpia va oulnTtrioouv TIG PBACIKEC APXEG TNG
StapopdwtikAg afloAoynong Kal va  ovamtuéouv TPOMOUC OTTOTEAECHOTLKAG
epappoyng g oto pabnua Twv Madnuatkwv.

AKOUNn oL ouppetéxovtec Ba oculntrioouv TpOmoug aflomoinong SladopeTIKWY
TeXVIKwV aflohoynonc (oupmeplhapBavopévne Kal tne auto-afloAoynong Tou
HoOntr) KaBwc Kol OTPATNYLKWY KOLVOTIOLNGNC ATTOTEAECUATWV.

T€Aog Ba yivel avadopd ota Baclkd AmoTEAECUATA EPEUVNTIKOU TIPOYPAUUATOG TTIOU
€\aBe xwpa kat otnv EAAAdSa kal adopouce otnv mpowbnon tng SLopopdPwTLKAG
afloAoynong ota Mabnpatikd pe tTnv aflomoinon tng SUVOLKAC TTPOCEYYLONC.

Mépa amo Tnv mapouaciaon Twv BacKwV AMoteAeoUATWY, oL cuvedpol Ba kAnBouv va
a€LOAOYNOOUV KOL VO EVIOTIOOUV TPOTOUC BeATiWONG OTPATNYLKWY TpowBdnong tg
Slapopdwrtikig a€loAdynong mou ehappOoTNKAV OTA YUUVAGCLO TTIOU CUHUETELXAV OTO
T(POYPOUMA. MPOTEIVETAL OTIWE OL CUHETEXOVTEC LEAETIICOUV TA TILO KATW ApBpa mou
adopolv otnv mpowbnon NG Slapopdwtikng afloAdynong, Kabwg Kal va
enokedBoUuV TNV LoTooeAIS O TOU EpELVNTIKOU TIPOYPAUUATOC.

lotoogAida TOU E€PELVNTIKOU TPOYPANMATOG: «[lpowdnan TN¢ AlAUOPPWTIKAG
AéloAdynong tou Mavnti: And ™ Ocwpia otnv oAtk kot [paKTiK»:
https://www.ucy.ac.cy/formas/el/

Evéewktikn BipAloypadia:

. Christoforidou, M., Kyriakides, L., Antoniou, P., & Creemers, B.P.M. (2014).
Searching for stages of teacher skills in assessment. Studies in Educational
Evaluation, 40, 1-11. https://doi.org/10.1016/j.stueduc.2013.11.006

° Christoforidou, M., & Kyriakides, L. (2021). Developing teacher assessment
skills: The impact of the dynamic approach to teacher professional
development. Studies in  Educational Evaluation, 70, 101051.
https://doi.org/10.1016/j.stueduc.2021.101051

° Black, P., & Wiliam, D. (2009). Developing the theory of formative assessment.
Educational Assessment, Evaluation and Accountability, 21(1), 5-31.
https://doi.org/10.1007/s11092-008-9068-5
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WG-10: H épeuva §pdon we uEBodoc Epeuvag, LOVTEAD ETTAYYEAUATIKNC
avantuénc kat pebodoloyia Stdaktiknc mapépBaonc: oe avalAtnon KOG
SLOAEKTIKAG OYXEONC METAEL Epeuvag Kal dLbaokaAlag mou mpowbel tnv
ELOAYWYH CUUMEPIANTITIKWY TIPOCEYYIOEWY OTNV TAEN TWV HABNUATIKWY

Ewonyntég:

Yakovidbng XapaAaumnog, KaBnyntig, Matdaywylkd Tunpa Anupotikng Ekmaidevong,
ANO

®akoLdn¢ Evayyehog, Eknatdeutikog NEO3

Nepwypadn: H épsuva-6paon amotelel pla Stadkaoia cuotnUaATikig Slepelivnong
KOTAL TNV omola 0 EpEVVNTIC OVOMTUOOEL YVWOI OXETIKA E CUYKEKPLUEVA {NTHHATA
HEOW TOU oxedlaopou, tng Spaong, tng afloAoynong, tng avobewpnong Kat tng
Habnong oto medio TG Spaocnc. Ito ekmaldeuTIKO ‘ViyveaBbal Bewpeital ofpepa wg
M anmd TIg TAEov amoteAeopatikeg peBodoloyieg PeAtiwong tng SLOAKTIKAG
TIPAKTLKAG, ELOLKA O TEPLOBOUG EKTTALOEUTIKAG LETAPPpUOULONG. O Adyog Ba mpémeL va
avalntnBel otn onuaocia mou anodidel apevog otnv avaotoxacTtikh Sltepevivnon Kot
Tiapaywyr TG yvwong yLo TV avamtuén VEwv SIO0KTLKWVY TIPAKTIKWY Kol adeTEPoU
OoTNV TOVWON TNG QUTOMEMOLBNONG TwV EKMOLOEVUTIKWY WG EPEUVNTWV KAl OTNV
npowOnaon tng ocuvepyaoiag LETAEL TOUG 0TO OXOALKO TtepLBAANOV.

H €peuva- 6paon EAKUCE TO EPEUVNTIKO AAAQ KOl TO EMAYYEAUATIKO eVOLAPEPOV TNG
KOLWVOTNTAC TNG LABNUATIKNG eKMaibeuong maykoopiwg Tig tTeAeutaieg dekaetieg. OL
OXETIKEG UEAETEC UTIOBEIKVUOUV ONUAVIIKA OPEAN ylo TOUG eKMALOEUTIKOUC TIOU
evotepvilovtal peBodoloyieg épeuvag-6pdong Omou Kevtpko polo Stadpapartilel n
Slepelivnon, 0 VaCTOXOOHOG KAl N cuvepyaoia pe AAAOUG eKIOLSEUTIKOUG OAAQ KoL
HE €PEUVNTEG. Ta QAMOTEALCUATO TWV OXETIKWV EPEUVWV (GAVEPWVOUV OTL Ol
eUmMAekOpevol  ekmaldevutikol  epfabuvouv  otn  yvwon TOU  paBnuatikou
TeplEXOUEVOU, PeAtwwvovtal o InTtAuata  SI8AKTIKOU  HETACXNUATLOMOU,
gvaltocOntomolovvtal ot Bépata  gukalplwv HABNON¢ ota  HaBnuUaTIKA Kol
avtilapBavovtal TNV EPEVVNTIKN CUVLOTWOA TNG SPAcNnG TOUg oTNV TAEN.

Ito mAaiolo Ttou Epyaotnpiou Ba oulntnBolv KploA XAPAKTNPLOTIKA TNG
uebodoloyiag TNG £peuvag-6pdong, OMwe aflomoleltal onpepa oto medio Ing
HOONUATIKAG EKTIALSEVONG WG EPEUVNTIKA TIPAKTLKA, WG TPOKTLKA EMOAYYEAUATIKAG
ovamTtuéng aAAG Kol we TPaKTIKN SLOAKTIKAC mapepBaong. ITtoxog eivaln ‘avixvevon’
TWV TPOMWV HUE TOUC OTOLOUC N OUYKEKPLUEVN peBodoloyia vonpatodoteital Kot
Aewtoupyel oe KkABe mMepPIMTWON, QAVIAWVIAC OO OXETIKEG E£PEUVEG KUPLWG TNG
eMNVIKNG BLBAloypadiag. EWSIKA OXeTIKA pe TNV €peuva-dpdon w¢ pebodoloyia
Sbaktikng mapéupaong, Oa mapovolaotel kal culntnOel pla pakpoxpovia pguva-
dpaon pe otoxo tn Slapopdwaon UG KoWOTNTAG TPOKTLKAG/UABNoNG O a TAgn Twv
pHabnuatikwy o Nupvaclo otn Opakn
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